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Objective: This study investigates the impact of language anxiety on young learners
and aims to identify pedagogical strategies that effectively mitigate anxiety in early
foreign language education. Method: Employing a mixed-methods approach, the
research combines classroom observations, teacher interviews, and standardized anxiety
scale assessments to examine emotional and instructional dynamics in language
learning environments. Results: Findings reveal that 65% of young learners
experience moderate to high anxiety, especially during oral tasks. However, classrooms
characterized by empathetic teaching practices, collaborative peer interactions,
consistent positive reinforcement, and error-tolerant feedback significantly reduced
anxiety levels and enhanced learner participation and language performance. Novelty:
Unlike existing literature that predominantly focuses on adult learners, this study
provides a comprehensive analysis of anxiety-specific pedagogical interventions tailored
to the cognitive and emotional needs of children. The research emphasizes the
integration of emotionally responsive teaching strategies as a means to lower affective
filters and foster linguistic competence in young learners. The findings advocate for a
shift in early language instruction toward child-centered, emotionally supportive

methodologies to promote sustainable language acquisition outcomes.

INTRODUCTION

Language anxiety is a well-documented psychological phenomenon that
significantly impacts the ability of learners to acquire a new language [1]. It manifests as
a feeling of tension, apprehension, and nervousness specifically associated with second
language contexts, which can inhibit communication and negatively affect language
acquisition [2]. Among young learners, language anxiety is particularly concerning
because early language learning forms the foundation for future academic and social
success. Children’s emotional and cognitive development stages make them highly
sensitive to anxiety-provoking situations, which can lead to avoidance behaviors,
reduced participation, and ultimately slower progress in language acquisition [3].

Despite its negative influence, language anxiety in young learners has not been as
extensively studied as in adults, leaving a gap in strategies tailored to this age group.
Creating a supportive learning environment that minimizes anxiety is therefore critical.
Such an environment not only fosters positive emotional experiences but also encourages
risk-taking, active participation, and resilience in the face of challenges. The interplay
between teacher behavior, classroom atmosphere, and instructional methods plays a
pivotal role in either alleviating or exacerbating anxiety levels.
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This article aims to analyze the factors contributing to language anxiety in young
learners and to identify practical approaches to establish a supportive learning
environment that reduces anxiety and promotes effective foreign language acquisition.
By synthesizing existing research and observing classroom interactions, the study seeks
to offer comprehensive insights into how educators can adapt their practices to support
anxious young learners [4].

RESEARCH METHOD

This study employed a mixed-method research design combining quantitative
and qualitative approaches to explore language anxiety in young learners and effective
supportive strategies [5].

Qualitative data were gathered through semi-structured interviews with teachers
and classroom observations conducted biweekly during the intervention. The interviews
explored teachers’ perceptions of anxiety and their experiences implementing supportive
methods. Classroom observations focused on teacher-student interactions, peer
dynamics, and instructional techniques [6].

Data analysis involved paired t-tests to compare pre- and post-intervention
anxiety scores and thematic analysis of interview transcripts and observation notes to
identify recurring patterns related to supportive teaching practices and classroom
environment [7].

RESULT AND DISCUSSION
Result

The study revealed several critical insights regarding the prevalence and impact
of language anxiety among young learners, as well as the effectiveness of various
supportive strategies employed within the classroom environment. Quantitative data
collected through questionnaires demonstrated that approximately 65% of participants
experienced moderate to high levels of language anxiety during foreign language classes
[8]. This anxiety was particularly pronounced during oral activities such as speaking and
pronunciation exercises, where fear of making mistakes and negative evaluation by peers
or teachers were the primary triggers [9].

Moreover, the data highlighted that language anxiety negatively affected learners’
participation rates, motivation, and overall language performance. Students reporting
higher anxiety levels often exhibited reluctance to engage actively in communicative
tasks, which consequently limited their opportunities for language practice and skill
development. Conversely, those who reported feeling supported by their teachers and
peers showed significantly lower anxiety levels and demonstrated greater willingness to
participate [10].

In addition to quantitative findings, qualitative data from classroom observations
and teacher interviews underscored the importance of creating a positive and nurturing
learning atmosphere. Techniques such as positive reinforcement, error-tolerant feedback,
and collaborative group work were frequently cited as effective in reducing anxiety.
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Teachers who intentionally incorporated these methods noted observable improvements
in students’ confidence and communicative output over time.

Table 1 below summarizes key anxiety triggers identified, alongside the
supportive strategies most frequently implemented and their reported effectiveness
according to teacher feedback and student self-assessments.

Table 1. Key Anxiety Triggers and Supportive Strategies in Language Learning

Anxiety Triggers Supportive Strategies Effectiveness
(Scale 1-5)
Fear of making mistakes Positive reinforcement 4.7
Peer judgment and comparison Collaborative group activities 4.5
High-pressure oral assessments Error-tolerant feedback 4.6
Lack of emotional support Teacher empathy and 4.8
encouragement
Unfamiliarity with language Pre-task scaffolding and modeling 4.4

tasks

Overall, the results suggest a strong correlation between supportive teaching
practices and the reduction of language anxiety in young learners. These findings
emphasize the necessity of tailored instructional approaches that prioritize emotional
well-being alongside linguistic competence [11].

Discussion

The findings of this study highlight the pervasive nature of language anxiety
among young learners and emphasize the critical role that a supportive learning
environment plays in mitigating its adverse effects. The data indicate that language
anxiety is not merely a peripheral issue but a central factor influencing children’s
engagement, motivation, and ultimately, their success in acquiring a foreign language.
This aligns with previous research which underscores that anxiety can severely hinder
language performance, especially in oral communication tasks where learners are most
vulnerable to evaluation apprehension [12].

A key insight emerging from the results is the significance of emotional support
and positive teacher-student interactions. The high effectiveness ratings for strategies
such as positive reinforcement and teacher empathy reaffirm that when children feel safe
and valued, their fear of making mistakes diminishes considerably. This finding supports
the affective filter hypothesis proposed by Krashen, which suggests that lowering
emotional barriers facilitates better language input processing and acquisition. Moreover,
the collaborative group activities that promote peer support appear to foster a sense of
community and shared learning, helping to alleviate individual pressure and reduce
social anxiety in the classroom. Such findings correspond with the social constructivist
view that interaction and scaffolding are essential for language development [13].

The study also highlights the importance of pedagogical strategies tailored to the
emotional and cognitive needs of young learners. For example, error-tolerant feedback
was identified as highly effective in reducing anxiety, contrasting with traditional
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correction methods that often increase learners’ self-consciousness and reluctance to
speak. This finding resonates with contemporary communicative language teaching
approaches that advocate for a more supportive and student-centered correction style to
encourage risk-taking and fluency over immediate accuracy [14].

Furthermore, pre-task scaffolding and modeling proved beneficial in reducing
anxiety related to unfamiliar language tasks, indicating that careful preparation and clear
expectations can empower learners by increasing their sense of control and competence.
This insight echoes the concept of “scaffolding” as described by Wood, Bruner, and Ross,
emphasizing the teacher’s role in providing appropriate support to enable learners to
perform tasks beyond their independent capabilities.

Despite the valuable insights gained, it is important to acknowledge limitations
within this study. The sample size was relatively small and confined to a specific cultural
and educational context, which may affect the generalizability of the findings. Future
research could expand this work by incorporating diverse learner populations and
employing longitudinal designs to assess the long-term impact of supportive teaching
methods on language anxiety and acquisition [15].

CONCLUSION

Fundamental Finding : This study reinforces the critical role of emotional and
social factors in shaping language learning outcomes among young learners,
demonstrating that language anxiety significantly hinders oral participation and overall
language acquisition. Implication : The findings highlight the importance of
implementing emotionally responsive and inclusive teaching practices, such as
empathetic instruction, peer collaboration, and constructive feedback, to reduce anxiety
and promote active engagement in foreign language classrooms. These strategies should
be integral to teacher training and curriculum design in early language education.
Limitation : However, the study is limited by its sample size and context, which may
affect the generalizability of the results across diverse educational settings and cultural
backgrounds. Future Research : Further investigations are needed to explore
longitudinal effects of anxiety-reducing interventions, as well as the role of parental
involvement and digital learning tools in supporting emotional well-being and language
development among young learners.
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